This article argues that teaching and learning methodologies used in undergraduate law degrees are gradually shifting. The traditional model relied on a largely standardised, "one size fits all" approach which assumed that developing legal reasoning through attendance at lectures and participation in tutorials and seminars would produce a successful lawyer. However, today's law schools are adapting to a large and diverse body of law students, many of whom will move on to careers outside the legal profession. This is being recognised by an increasing plurality of approach within undergraduate legal education, aided in no small measure by an increasing focus on skills. This article will discuss the theory of multiple intelligences, which rejects the idea of a single measure of intelligence and instead identifies a number of different intelligences with both biological and cultural underpinnings.
Introduction
There is a need to break free from the extraordinarily rigid stereotyped thinking that has come to dominate most discussions of legal education: that the cosmos is irrevocably divided into fields of law such as contract and torts; that the only mode of classification to be used in curriculum planning is that of fields of law; that examinations must be three hours in length; that examinations can only test knowledge of inwards-looking approach to law, which perceives law as largely autonomous body of principles with an internal logic of its own.
Legal principles (as created by cases and legislation) are analysed to extrapolate logical conclusions within its existing framework. 15 This particular process of thinking has commonly been described as "thinking like a lawyer". This term does not necessarily imply a vocational purpose to its use; instead it encapsulates the process of doctrinal analysis that has been traditionally celebrated within both law and legal education. It revolves around what it deems to be a rational, dispassionate, objective assessment of material facts. 16 A recent study of first year undergraduate law students in Australia highlighted as a prominent theme (in discussion exercises) the fact law school was making them "more rational, objectifying, analytical and logical".
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For some, this idea of "thinking like a lawyer" is still at the very core of the law school -it provides law students with a solid basis There has been considerable work carried out in documenting the effects of imposing this particular, "one size fits all" way of thinking onto law students and their law school experience.
Kennedy's classic US polemic emphasises the passivizing classroom experience and the surrender to the content of the legal system that this in turn ingrains. 24 More recently, Fitzgerald's empirical research in Canada suggested that first year teaching methods left "many students to feel isolated, disoriented, disengaged, and ultimately resigned to having no control". 25 The impact on students' future careers has also been raised with could easily be said for careers outside the legal profession too.
A singular concept -"g"
There are a number of parallels between the law schools'
traditional "one size fits all" approach to pedagogy and the scientific community's approach to the concept of intelligence.
Traditionally, intelligence has been defined as "g". This refers to a general, unitary faculty of intelligence. Accredited to Spearman, "g" is based on the theorem that: "Whenever branches of intellectual activity are at all dissimilar, then their correlations with one another appear wholly due to their being all variously saturated with some common fundamental Function (or group of Functions)".
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This idea of a common function or functions has been developed in various forms, but Howe suggests that they commonly view intelligence as an "underlying quality" which is biological in origin In addition to pressures on the legal academy, there is evidence that law students have a largely instrumentalist approach to their studies. 44 Goldsmith argues that greater student awareness of employment prospects and a move towards a more conservative cohort (through socio-economic pressures) "threaten to increase" levels of vocationalism in law schools, although he acknowledges that this may be in broader terms than simply an interest in the legal profession. Gardener seeks a wider definition of intelligence as a "biopsychological potential to process information that can be activated in a cultural setting to solve problems or create products that are of value in a culture". 56 He suggests that identifying a number of independent, but interacting, intelligences provides a better understanding of humans' cognitive abilities than the focus on "g". 57 Using the above definition he has devised eight criteria to apply to decide whether a particular ability is in fact an 53 favouring multiple intelligences. 64 Sternberg views Gardner's approach as unsuccessful in terms of a theory of intelligence but successful if viewed as presenting "a taxonomy of talents". 65 Similarly despite dismissing Gardner's treatment of "g" as impressing only those with "little or no accurate knowledge" of it,
Jenson suggests that a theory of "multiple abilities" could in any event have value in education if its' worth was proved empirically. 66 Gardner himself suggests that there is "nothing magical" about the use of the term "intelligence" but suggests that he used it to challenge the pre-eminence of "logic and language" in Western culture and its intelligence tests. 67 The simple fact is that there is no single, definitive answer to the question of whether intelligence is a single, unitary ability or a "loose confederation of independent abilities". used as a tool to generate "intellectual versatility" within each student.
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A new pedagogy for law schools?
As discussed above, the teaching and learning methodologies of use language to persuade others (as rhetoric), the potential to assist in memorizing information, the ability to explain using language and the ability to use language to reflect on language, in other words, "metalinguistic" analysis. 78 He suggests that lawyers have developed the skill of rhetoric "to the highest degree".
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It is probable that Gardener is referring the type of courtroom rhetoric commonly associated with lawyers and developed through mooting. Linguistic intelligence is also arguably currently involved in the types of discussions which occur in seminars and tutorials. However, it could also be used to explicitly critique this type of analytical thought process. Students could be encouraged to engage in "metalinguistic" analysis which challenges traditional Amongst the more neglected of the multiple intelligences in legal education, a fruitful area for investigation is that of the personal intelligences. These are described by Gardener as "access to one's own feeling life" (intrapersonal) and "the ability to notice and 81 A. K. Kaufman, "The logician versus the linguist -an empirical tale of functional discrimination in the legal academy" (2002) The legal skills movement has seen an acknowledgment of some so-called "soft-skills" such as empathy and the management of of different species. 97 It is possible that transferring such skills to the law school could be of help in ordering and arranging facts and legal concepts. The idea of existential intelligence which deals with "the Big Questions" 98 is perhaps easier to fit within our current conceptions of legal education. The shifts in content discussed above arguably make a more philosophical approach to law almost a given.
Conclusion
The above discussion demonstrates the potential for the use of multiple intelligences as an organising concept to inform teaching and learning methodologies within law schools. At a basic level, it could act as a "checklist" for those developing the curriculum, to ensure they encompass the full range of cognitive abilities. More ambitiously, it can act a form of auditing tool, enabling an assessment of to what extent a pluralistic approach has been adopted, and how successfully it has been. It also provides a guide when selecting and implementing innovations. offers a pedagogically-sound way to correlate and organise changes.
For the legal academy, this will require not only an understanding of student profiles, but will also require members of the legal academy themselves to acknowledge and assess their "comfort zones" 99 and actively identify and utilise opportunities to connect with, and develop, intelligences. 100 This may well take more planning and preparation than the traditional model of law school teaching. However, the potential benefits in the development of a more pluralistic pedagogy could be great. Kezar also suggests that using such an organizing concept could be less overwhelming for a faculty or department than a range of disjointed change initiatives.
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For the student body, the use of multiple intelligences has the potential to make a significant impact on both student well-being and their learning experience. Lustbader also suggests that taking account of diverse forms of intelligence could "broaden our definition of diversity and enrich our understanding of the reflect the diversity and complexity of today's student body and challenge the dominance of a single, narrow concept of intelligence offers legal education both a challenge and a potential solution.
